he meant. The piece concerns the origins of the idea of action learning, especially the retrospective claim by Revans that his Memorandum written in 1938 on 'The Entry of Girls into the Nursing Profession' in Essex hospitals was the first step in the development of action learning. Bourner et al. examine the context for the production of the Memorandum to explore why, despite the absence of reference in this document to the term, action learning, Revans might have made this claim. This is akin to asking when did Revans himself come to the depth of knowledge of what action learning was and to formulate what he knew and we later came to know as 'action learning'. Their conclusion suggests that it was through the process of preparing this memorandum that Revans' crystallized his own knowledge and understanding about principles that later became the defining features of action learning, including the importance of first-hand knowledge in tackling organisational problems; the limitations of expert knowledge in complex conditions; the impact of hierarchy on the flow of knowledge; the importance of problem ownership in bring about action for improvement and the primacy of learning in the processes of problem-solving and innovation.
Between them, these three articles elucidate the challenges of how we can know the present or past of action learning, as well as potential conundrums between present and future. They further illustrate the value of first, second and third person contributions, and a sense that the field of action learning continues to grow through a combination of writing 'the' history, our history and an accumulation of my history/ies.
